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I District Vision 
 

Vision Statement for the Barnstable Public Schools 
  

The Barnstable Public Schools educates the whole child by creating a student 

centered school culture that addresses students’ physical, social, emotional, and 

academic needs by creating a safe and healthy learning environment in which 

students are challenged, supported, and engaged.  
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II School Vision 
Exemplary Early Childhood Education 

Continuous Learning and Growth for Every Child 

Enthusiasm for Learning 

Lasting Impressions 

Collaboration with Families and Community 

The ECELC mission is to maximize the achievement of all our young students.  We aim to 

provide children with high-quality social, language, and early academic experiences, which 

address each child’s individual needs in an emotionally and physically safe environment by 

following developmentally appropriate, best practices for young children of all abilities, 

embracing diversity and by providing a standards-based curriculum. Massachusetts’ Common 

Core Pre-K Standards and Guidelines for Preschool Learning Experiences are incorporated into 

thematic units and play so that all activities become purposeful learning experiences which help 

prepare students for Kindergarten. 
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III School Council Roster 
This School Council has reviewed the school's improvement plan and budget including the 

professional development allocations.    

School Council requirements do not apply to preschool programs.  Following are the School 

Leadership Team and/or Parent Advisory Committee members who have had input into this 

school improvement plan: 

 

Name and Position Signature 

Nicole Caucci, Principal  

Stephanie Markwell, Special Education Coordinator  

Patricia O’Hara, School Nurse  

Crystal Andrews,  Teacher  

Kirsten McGinn, Teacher  
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IV School Profile 
The Enoch Cobb Early Learning Center (ECELC) is the home of Barnstable Public Schools’ 

Inclusive Preschool, where children ages 3-5 with disabilities are educated alongside their 

typically developing peers. We believe that every child in our school is a valued, participating 

member of the community and that children with and without disabilities benefit when they 

learn, work, and play side by side. 

Students are placed in mixed-age, mixed-ability groupings.  Ages within a classroom range from 

3-5 years old.  This diverse setting allows for students with slightly more school and life 

experience to model appropriate learning behaviors for their younger peers, encourages 

cooperation and problem solving and teaches compassion for differences.  Due to rolling 

admission, class sizes may expand up to 15 students.   

All classrooms are staffed with one certified Special Educator and one or two Paraprofessionals 

in order to meet the needs of the diverse classroom population. Additionally, the program staff 

includes; School Psychologist, Speech-Language Pathologists, Occupational Therapist, Physical 

Therapist, Registered Nurse, Special Education Coordinator and Principal who work 

collaboratively with the classroom team to provide all students the supports needed for continual 

learning and growth.  

ECELC offers rolling admission throughout the school year with an enrollment capacity of 217 

students.  Students enrolled are offered a variety of schedules typically ranging from 3-5 half-

days per week. Extended programs are considered for students with significant disabilities.   

Admission for peer model students (those without disabilities) involves attending a screening 

session prior to enrollment to ensure children meet criteria to serve as positive role models for 

students with disabilities.  Students with disabilities are enrolled through a special education 

evaluation process.  Approximately 110 preschool age students living in Barnstable’s seven 

villages are referred to ECELC for special education screening or evaluation per year due to 

concerns about the child’s development.  Referrals are received from a variety of sources, 

including; early intervention providers, private preschools, pediatricians, Head Start, and 

community parents. ECELC staff work collaboratively with all caregivers in the community to 

ensure each child is identified and receives any necessary special education services 
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V School Report Card: 
Not Applicable  
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VI Accountability Reports: 2018 
DESE accountability reports are not applicable to preschool; however, the ECELC staff has 

selected the Teaching Strategies Gold Assessment System (TS Gold) as a tool for monitoring and 

reporting student learning.  The following graph describes student growth in three priority 

developmental areas throughout the 18-19 school year for students with disabilities, students 

without disabilities (peer models) and all students.     
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Conditions for School Effectiveness Self-Assessment 
 

The Conditions for School Effectiveness (CSEs) articulate what schools need to have in place in order to 

educate their students well. These conditions, voted into regulation by the Massachusetts Board of 

Elementary and Secondary Education in 2010, are provided on the next page and can be used as 

benchmarks against which schools can gauge their practice in key areas. Note that the first condition, 

District Systems for School Support and Intervention, is not addressed by this tool, as it relates to what is 

beyond the control of the school. That condition can be assessed through use of the District Self-

Assessment (currently in development). 

Using the CSE Self-Assessment 
The CSE Self-Assessment is designed to be used at the school level by leaders, those responsible for day-

to-day instruction, and key stakeholders. It is a tool for conducting a scan of current practice, identifying 

areas of strength, and highlighting areas requiring greater focus. To gain information on strengths and 

needs, the tool delineates the level of development of each condition along the continuum that is 

described below: 

● 1 (Little Evidence) – A school is demonstrating little to no progress in implementing an element 

of a CSE, or implementation is so infrequent that its impact is negligible.   

● 2 (Developing) – Some policies, practices, and procedures are emerging or are in place to support 

the condition; however they are not yet fully developed or implemented with fidelity.   

● 3 (Providing) – The school’s policies, procedures, and practices are established and are 

implemented consistently, with fidelity. 

● 4 (Sustaining) – The school’s policies, procedures, and practices are in place (with all being 

implemented at a “Providing” or at-standard level), are aligned to and integrated with one another 

to the point of being self-sustaining, and are supported by district efforts. 

As individuals or teams think about the different aspects of each condition, they should circle the 

placement on the continuum that is most appropriate. There will be instances where it may be difficult to 

choose a placement because practice may straddle two descriptions. In these instances, those completing 

the self-assessment should select the lower of the two placements and identify specifics about what needs 

to be established in order to move practice to the next level. This will provide insights into action steps 

that might be taken. 
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Conditions for School Effectiveness 

I. Effective district systems for school support and intervention: The district has systems and 

processes for anticipating and addressing school staffing, instructional, and operational needs in 

timely, efficient, and effective ways, especially for its lowest performing schools. 

II. Effective school leadership: The district and school take action to attract, develop, and retain an 

effective school leadership team that obtains staff commitment to improving student learning and 

implements a clearly defined mission and set of goals. 

III. Aligned curriculum: The school’s taught curricula are aligned to state curriculum frameworks 

and the MCAS performance level descriptions, and are also aligned vertically between grades and 

horizontally across classrooms at the same grade level and across sections of the same course.  

IV. Effective instruction: Instructional practices are based on evidence from a body of high quality 

research and on high expectations for all students and include use of appropriate research-based 

reading and mathematics programs; the school staff has a common understanding of high-quality 

evidence-based instruction and a system for monitoring instructional practice. 

V. Student assessment: The school uses a balanced system of formative and benchmark 

assessments. 

VI. Principal’s staffing authority: The principal has the authority to make staffing decisions based 

on the School Improvement Plan and student needs, subject to district personnel policies, 

budgetary restrictions and the approval of the superintendent.  

VII. Professional development and structures for collaboration: Professional development for school 

staff includes both individually pursued activities and school-based, job-embedded approaches, 

such as instructional coaching. It also includes content-oriented learning. The school has 

structures for regular, frequent collaboration to improve implementation of the curriculum and 

instructional practice. Professional development and structures for collaboration are evaluated for 

their effect on raising student achievement.  

VIII. Tiered instruction and adequate learning time: The school schedule is designed to provide 

adequate learning time for all students in core subjects. For students not yet on track to 

proficiency in English language arts or mathematics, the school provides additional time and 

support for individualized instruction through tiered instruction, a data-driven approach to 

prevention, early detection, and support for students who experience learning or behavioral 

challenges, including but not limited to students with disabilities and English language learners. 

IX. Students’ social, emotional, and health needs: The school creates a safe school environment and 

makes effective use of a system for addressing the social, emotional, and health needs of its 

students that reflects the behavioral health and public schools framework.  

X. Family-school engagement: The school develops strong working relationships with families and 

appropriate community partners and providers in order to support students’ academic progress 

and social and emotional well-being. 

XI. Strategic use of resources and adequate budget authority: The principal makes effective and 

strategic use of district and school resources and has sufficient budget authority to do so. 
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Self-Assessment of 2018-2019 

 

Essential Condition 
Little 

Evidence 
Developing Providing Sustaining 

I. Effective district systems 

for school support and 

intervention 

☐ ☐ X☐ ☐ 

II. Effective School Leadership ☐ ☐ ☐ X☐ 

III. Aligned Curriculum ☐ ☐ X☐ ☐ 

IV. Effective Instruction ☐ X☐ ☐ ☐ 

V. Student Assessment ☐ ☐ X☐ ☐ 

VI. Principal’s Staffing 

Authority 
☐ ☐ ☐ X☐ 

VII. Professional Development 

and Structures for 

Collaboration 

☐ ☐ X☐ ☐ 

VIII. Tiered Instruction and 

Adequate Learning Time 
☐ ☐ X☐ ☐ 

IX. Students’ Social, Emotional, 

and Health Needs 
☐ ☐ X☐ ☐ 

X. Family School Engagement ☐ X☐ ☐ ☐ 

XI. Strategic Use of Resources 

and Adequate Budget 

Authority 

☐ ☐ ☐ X☐ 

 

Provide commentary on any condition(s) strongly improved from SY16-17 to SY17-18. 

Student Assessment has improved school wide, as ECELC has been actively using Teaching 

Strategies Gold as a common assessment for all students since 2015.  All educators are now 

proficient in use of this system and official TS Gold reports indicate all are using it regularly to 

record student progress.  

Professional Development & Structures for Collaboration has improved district wide since the 

addition of monthly half-days designated for professional development in 2017.  Professional 

development surveys for ECELC indicate 96% of staff felt their PD was beneficial to their 

practice and role.  
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Provide commentary on any condition(s) identified as a priority for SY 18-19. 

Effective Instruction continues to be an area of development at ECELC.  School leadership and 

educators will continue to work together toward consistent provision of differentiated instruction 

and playful learning experiences in both whole group and small group lessons/activities to ensure 

all students are effectively supported and actively engaged in their learning.   
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VIII Action Plan 
 

The Action Plan described below aligns with the initiatives of the District’s MTSS Plan.  Schools 

need to consider how these initiatives are implemented, monitored, and improved upon at the 

school level. The Action Plans need to contain the following benchmarks: 

 

Benchmark Description 
Activities Steps to be taken to implement the What actions will you take to ensure that staff 

will have the capacity to carry out the improvement effort? 
List actions you and your leadership team will take to improve the targeted area. 
Examples include but not limited to targeted PD, focus of CPT/PLC, focus of problem 
solving protocol, or disaggregated data analysis. 

Early 
Evidence of 
Change 

How will you know if your actions are producing the desired change in practice? 
Early Evidence of Change is written as measurable changes in practice of staff 
members. Examples could be increase in % of lessons that contain rigorous tasks, 
increase in number of targeted differentiated centers, increase in % of lessons that 
target academic language, etc. 

Short Term 
Outcomes 

How will you know if the change in practice is impacting student performance 
measures? 
Short Term Outcomes is listed as measurable student performance outcomes. 
Examples include academic data (e.g., increase in benchmark data by a given %) or 
SEL data (e.g., decrease in % of students chronically absent).   

Final 
Outcomes 

Annual targets for student performance outcomes (e.g., measures such as SGP, SEL 
Data etc.) 
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Strategic Objective 1:  Support students’ needs, talents, interests, and cultural diversity through academic and instructional 

programming. 

Strategic Initiatives 

 

School-based 

Considerations 

Activities, Early Evidence of Change, Short-term Outcomes, 

and Final Outcomes  

Quarterly Monitoring & Quality 

Checks 

Provide each school with 

evidenced-based 

curriculum and 

instructional resources 

(i.e., materials, 

technology, time, 

schedules) to 

consistently implement 

and monitor all tiers of 

instruction. 

 

 

 

 

 

      

Ho         How will you engage teachers 

in use of curriculum maps for 

instructional planning? What 

district resources do you 

need to support teachers in 

the use of the curriculum 

maps? How do you monitor 

the implementation of 

curriculum maps?  

 

What is your current 

structure of curriculum teams 

at the school? How do these 

teams focus on and 

address tiered instruction? 

How do teams identify and 

implement best practices? 

How will you ensure the work 

of individual teams is 

communicated to all staff?  

Activities 

 Increase use of data to proactively plan differentiated 

instruction (DI) 

 Increase variety of observable DI across classrooms 

 

*See PPP aligned to strategic objective 1 below for detailed 

action steps/activities 

 

Early Evidence of Change 

 Educator evidence of DI and/or adjustment to practice 

 Learning walk observations will indicate increased 

quantity and variety of observable DI from baseline. 

Short-term Outcomes 

 Learning walk observations will indicate increased 

quantity of SWD actively engaged in developmentally 

appropriate lessons/activities from baseline. 

Final Outcomes 

 Spring learning walk observations will indicate 70% of 

activities are differentiated 

 June student performance data will indicate the gap 

between peer models and students with disabilities who 

fall in the meeting/exceeding in the areas of literacy and 

math will be less than 32%. 
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Establish a framework 

that defines professional 

development, identifies 

priorities and 

opportunities, and 

assesses the impact on 

student learning. 

 

 

How will educators receive 

support for rigorous 

planning that engages 

students in tasks that allow 

for productive struggle 

(“grappling”)?  

How will you provide 

differentiated school-based 

PD to support teachers’ 

professional practice and 

student learning goals? 

How will you begin 

implementation of a coaching 

model? 

 

Activities 

 Monthly PLC’s focused on using data to proactively plan 

DI 

 Playmakers/Playful Learning PD (one approach to DI) 

 Frequent provision of educator feedback 

 Development of educator PLC survey to analyze 

productivity and benefits of monthly PLCs 

 

*See PPP aligned to strategic objective 1 below for detailed 

action steps/activities 

  

Early Evidence of Change 

 All PLC Meeting notes aligned with school/educator 

goals 

 Educator observation feedback includes targeted 

feedback on this topic 

Short-term Outcomes 

 Learning walk observations will indicate increased 

quantity and variety of observable DI from baseline 

Final Outcomes 

 75% of all PLC surveys will indicate sessions were 

productive and provided educators with tools for 

improved practice. 
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Strategic Objective 2: Support the development of the Whole Child through social and emotional programming. 

Strategic Initiatives School-based 

Considerations 

Activities, Early Evidence of Change, Short-term 

Outcomes, and Final Outcomes 

Quarterly Monitoring & Quality 

Checks 

Continue to build upon 

the district’s emerging 

MTSS framework of 

social emotional learning 

in order to create and 

sustain proactive and 

preventative systems to 

support student 

wellbeing. 

Does the school have a 

tiered system of support 

of meeting the social-

emotional needs of 

students? What are its 

strengths and 

weaknesses? What 

priorities will you set 

for SY 2017-18? 

Activities 

 Incorporate Second Step, Child Protection Units 

into tier 1 SEL instruction 

 Review and reinforce all aspects of tier 1 SEL 

instruction through PD and learning walk feedback 

 Expand practice of playful learning across 

classrooms through PD 

 Educator goals aligned with SEL goal 

Early Evidence of Change 

 Learning walk observations will indicate increased 

quantity large and small group Second Step and 

playful learning experiences from baseline 

Short Term Outcomes 

 Learning walk observations will indicate further 

increased quantity large and small group Second 

Step and playful learning experiences from 

baseline 

Final Outcomes 

 June student performance data will indicate the 

gap between peer models and students with 

disabilities who fall in the meeting/exceeding in the 

area of SEL will be less than 32% 
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Develop a (district) 

system for identifying, 

gathering and analyzing 

current data, as well as 

identifying possible gaps 

in data in order to 

develop and implement 

SEL programming. 

 

What resources do you 

need to build capacity to 

identify, gather, and 

analyze SEL data at the 

school level? 

What gaps exist in 

your school-based 

data in order to develop 

and implement SEL 

programming? 

 

Activities 

 Increase productivity and practice of the problem 
solving process school-wide 

 Expand the problem solving process to include 

collaborative problem solving components 

 

*See PPP aligned to strategic objective 2 below for 

detailed action steps/activities 

 

Early Evidence of Change 

 Updated problem solving forms 

 Meeting notes aligned with agenda/process 

Short Term Outcomes 

 By the end of January, the revised problem solving 

procedure will be utilized with fidelity a minimum of 

7 times during classroom consult meetings and 

MTSS meetings 

Final Outcomes 

 By the end of June, the revised problem solving 

procedure will be utilized with fidelity a minimum of 

15 times during classroom consult meetings and 

MTSS meetings. 
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Strategic Objective 3: Expand collaborative partnerships to support academic, instructional and SEL programming  

Strategic Initiatives School-based 

Considerations 

Activities, Early Evidence of Change, Short-term 

Outcomes, and Final Outcomes 

Quarterly Monitoring & Quality 

Checks 

Find additional ways to 
inform and engage 
parents in their child’s 
academic, instructional, 
and social emotional 
learning experiences. 
 

How will communication 

with families using two-

way communication 

channels be expanded? 

How will the school 

maximize the number of 

face-to-face 

family/teacher 

interactions?  

Activities 

 Survey partnership needs of private preschool 

leaders  

 Initiate and facilitate “Barnstable Community 

Preschool” meetings with private preschool leaders 

3x/year in an effort to expand high quality 

academic and social-emotional preschool 

experiences and improve PK to K alignment. 

Early Evidence of Change 

 Meeting agenda, notes and attendance sheets  

Short Term Outcomes 

 By the end January, at least one Barnstable 

Community Preschool meeting will have been held 

at ECELC. 

Final Outcomes 

 End of year survey of participants will indicate the 

majority of participants felt meetings were 

beneficial and help leaders bridge private and 

public school student learning.  
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VIIII High Priority SIP Initiatives 
Identify 2 high leverage strategic initiatives that you are prioritizing for the upcoming year.  Fill out the below detailed timeline. Fill out a 

timeline for each high leverage strategic initiative you will be prioritizing.   

Strategic Initiative: 1. Provide each school with evidenced-based curriculum and instructional resources (i.e., materials, 

technology, time, schedules) to consistently implement and monitor all tiers of instruction. 

 

Public Process Planning Worksheet  
 

Goal/Problem/Task Statement:   

 Increase use of data to proactively plan differentiated instruction. 
 Increase variety of DI observed across classrooms 

 

Time Problem Solving/Action Steps  

Aug 27 
Action Step 1:  Principal will share school goal(s) during staff meeting. 

Sept 5 
Action Step 2: Principal will provide guidance and expectations of school 
and educator goal alignment. 

Sept 21 
Action Step 3: Principal will update learning walk form to allow for 
documentation of quantity and types of DI.  

Sept 26 
Action Step 4:  Principal will conduct baseline learning walk and share 
data with educators. 

Sept - 
May 

Action Step 5: Principal will conduct monthly learning walks and use data 
to plan monthly PLC meetings. 

Sept - 
May Action Step 6: Principal will facilitate monthly PLC meetings with 
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educators focused on the practice of differentiating instruction and using 
data to inform planning.  Topics will include: 

 Review of DI 
 Adjusting daily schedules to be conducive to student needs 
 Using TS Gold reports to analyze student data 
 Including DI into weekly lesson plans 
 Differentiating whole group instruction 

Nov 3- 4 
Action Step 7: Principal will attend Playmakers Kids Foundation 
conference to gain more knowledge of playful learning (one approach to 
DI) 

 
Benchmark: December learning walk observations indicate a variety of 
different approaches and materials are incorporated to ensure all children 
are actively engaged and supported in their learning, increased from 
baseline.  

Dec 21 
Action Step 8: Principal and teacher “play makers” will develop PD for all 
staff on playful learning (continuation from last year) 

Jan 9 
Action Step 9: Principal and teacher “playmakers” will provide playful 
learning PD. 

Oct 15 – 

May 31 

Action Step 10: Principal will provide individual feedback to educators on 
all of the above after observations and during formative/summative 
evaluation meetings. 

Deadline June 1, 2018 

Outcome Statement:  

 Spring learning walk observations will indicate 70% of activities are 
differentiated – with all participating students actively engaged and 
appropriately supported in their learning.  

 June student performance data will indicate the gap between peer models and 
students with disabilities who fall in the meeting/exceeding expectations in all 
areas will be less than 32%.   
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Public Process Planning Worksheet  
 

Goal/Problem/Task Statement:   

 Increase productivity and practice of the problem solving process school-wide 
 Expand the problem solving process to include collaborative problem solving 

components 

 

Time Problem Solving/Action Steps  

 
Action Step 1:  SBLT will meet to revise process 

 
Action Step 2:  SBLT members will update and revise problem solving 

forms 

 
Action Step 3:  SBLT members will share new process and forms at staff 

meeting 

Oct – 

June, 

ongoing 

Action Step 5:  SBLT members will participate in monthly class consult 

meetings and guide staff to initiate the problem solving process and when 

appropriate place students on MTSS agenda. 

 
Action Step 6: SBLT members and specific staff members will participate 

in monthly MTSS/problem solving meetings. 

Strategic Initiative: 2. Support the development of the Whole Child through social and emotional programming. 
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Action Step 7:  School Pysch, Sped Coordinator and/or Principal will 

conduct follow up check-ins with teachers to ensure intervention strategies 

are implemented and supported.  

January 

15 
Benchmark:  The revised problem solving procedure should have  been 

utilized with fidelity a minimum of 7 times during classroom consult 

meetings and MTSS meetings. 

Jan 31 
Action Step 8: SBLT members will meet to discuss implementation of the 

problem solving process, analyze use and revise if needed. If further staff 

training/coaching is needed, this will be planned at this time. 

March 13 
Action Step 9: Problem solving PD provided to staff. 

June 15 
Action Step 10: SBLT members will complete the MTSS self-assessment 

and analyze the productivity and use of the problem solving process to 

drive school improvement for SY 19-20. 

Deadline June 15, 2018 

Outcome Statements:  

 The revised problem solving procedure will be utilized with fidelity a minimum 
of 15 times throughout the year during classroom consult meetings and MTSS 
meetings. 

 Results from the 2019 MTSS self-assessment (Q10,12,13,16 and 23) will be 
answered operationalizing or above. 
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